The fact that the State Standard for the Basic and Complete Secondary Education (curriculum area "Languages and Literature") now distinguishes the culturological perspective in the analysis of literary works is a n undisputed achievement of the modern national school. It prompts viewing literature as a cultural phenomenon, introducing students to the core values of the world culture, revealing artistic features of literary works within a broad cultural context, establishing inter-art parallels, studying mythology, folklore, and cultural traditions of different nations, etc. One of the core school subjects aimed at the challenges of multi-cultural development of students is World Literature. According to the Concept of Literary Education, the secondary school course of world literature is designed to develop a creative reader possessing independent critical thinking, form a spiritual personality with humanistic worldview. Thus, the study of the classics of the world literature in the modern school should afford a holistic comprehension of literary works in a broad culturological context, form independent thinking skills, and develop students' artistic and creative abilities. 
This newly evolved methodological approach requires that a special technique that will ensure a more effective level of the literary and general cultural development of high school students, as well as lead to a more in-depth study of literary works during world literature classes be theoretically substantiated, designed, and implemented in practice.
The purpose of the article is to define the concept of culturological analysis in the practice of teaching world literature in secondary schools.
The objectives of the article are to determine the key concept of culturological analysis, clarify its content in the context of specialty program in world literature, and identify effective techniques and types of students' learning.
Culturological analysis shall be understood as a set of techniques and types of an in-depth work with a translated text aimed at its holistic comprehension in the context of the national and world culture, which takes into account philosophical, historical, aesthetic, linguistic, and literary aspects of the interpretation of the text as an artistic and cultural phenomenon. Among the essential features of the culturological analysis taught in secondary schools are its integrative nature (intersubject and inter-art), immediate relation to the subject orientation (specialty) of education, literary and general cultural level of students, and the main objectives of the course of World Literature. The content of the methodology of culturological analysis is developed according to the logics of the development of the secondary school course of world literature and consists of three interrelated components:
1. Historical literary and historical cultural materials (information about the historical literary and cultural process, art epoch, trend, movement, or school; writer's biography, history of creating the literary work and its interpretations in other arts).
2. Theoretical literary and art concepts (a set of key terms necessary for mastering the theoretical content of the course, holistic comprehension of literary works, mastery of the artistic devices and language of different types of art).
3. Literary and art criticism (critical articles, reviews to help analyze the literary work from a contemporary point of view, rethink its traditional evaluation and interpretation).
Adhering to the system and activity approach in the substantiation of the educational content of the methodology of culturological analysis, we based our selection of the culturological material, besides its relevance to the curriculum, on the following key concepts:
-polyphonism (co-existence and harmony of multiple theme lines in the works of art. For example, polyphonism o f J ames Joyce, F yodor Dostoevsky, Johann Sebastian Bach);
-symphonism (a set of artistic devices that creates a complex effect on the recipient's personality. For example, symphonism of L udwig van Beethoven, Honore de Balzac, Leo Tolstoy);
-contrast (binary semantic oppositions);
-motif (existence of common or "eternal" themes, images, storylines);
-harmony (unity of the form and the content. For example, the classical romantic harmony, the harmony of the Renaissance and Classicism).
Discovering "picturesqueness" of an epic text or "musicality" of poetry, the students under the leadership of the teacher identify common features in literary works, which are manifested through a common system of images and artistic means. The "culturological space" of the writers whose works are part of specialty program curricula is defined on the basis of the following features:
1.
Belonging to the same movement in art; sharing the same artistic method, style, and technique. For example, Balzac -Daumier, Balzac -Rembrandt.
2.
The role of the artist in the life and work of the writer. Music and visual art preferences of writers. For example, Stendhal -Rossini -Mozart.
3. Reproducing (reconstructing) the writer's "culturological space" during world literature class, students will better understand the style and culture of the epoch, as
well as the artist's role in its artistic reflection. Thus, the following plan of the culturological analysis of translated works (both in whole and in parts) during the classes devoted to the in-depth study of literary works seems most appropriate.
The plan of the culturological analysis of the world literature works
1.
To determine the role of the translated text in the national cultural tradition.
2.
To describe the personality of the author and the translator, cultural and personal relationships between them. 
4.
To compare the text of the literary work with the "texts" of other arts in order to identify common structural elements and create a common artistic image.
5.
To analyze the structural elements of the literary text, determine the level of the reflection in it of the philosophical, historical, and artistic realities of the cultural epoch.
6.
To use the hermeneutic circle "teacher -text -student" in the process of understanding the content of the literary work in the culturological context to make its text personally meaningful for students.
7.
To involve students in various artistic and creative activities in the process of the perception, analysis, and interpretation of the text of the literary work as an art phenomenon.
The teacher can begin the analysis in any sequence taking into account the genre and the size of the literary work and the individual psychological characteristics of students. When analyzing an epic work, students should look at its structural elements (title, keywords, binary semantic oppositions), studying poetry requires focusing on the key words, whereas drama calls for the analysis of those elements that reflect the dramatic conflict, mainly binary semantic oppositions.
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Pokatilova O. O. The Methodology of Teaching High School Students to Use Culturological Analysis in World Literature Classes
The article addresses one of the urgent issues of the methodology of teaching literature -culturological analysis of texts during world literature classes. The author defines the term "culturological analysis", presents a plan, which makes this analysis truly sequential, and highlights the key concepts that help to create certain inter-art parallels among different types of art and literary works. The content of the methodology of culturological analysis, which consists of three interconnected components: historical literary and historical cultural materials, theory of literature and theory of art concepts, and literary and art criticism, is substantiated in the article as well. The definition of the "culturological space" of the writer, which is to be "reconstructed" and used during world literature classes devoted to the in-depth study of literary works, is given.
The author also identifies the prospective lines of the further improvement of the learning activities offered to students during world literature classes. These types of learning activities are rooted in the traditional classification of methods of teaching World Literature.
The article features an example of a comprehensive culturological analysis sequence proposed for the use during the class sessions devoted to the study of the Silver Age literature.
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